CmepeomunHvie 2eHOepHbie

XapaKkmepucmuku 8 HAYUOHAbHOU
KYJIbype

BAJIEHTHHA ABPAMOBA
(L yrten)

B cepeamnne 80-x ronoB B xypHane “Hayka v KU3HbL” NOSBHIICH
nepenevyaTaHHbIA B NepeBOAE MaTepHall, OnyOJIMKOBAHHBI B FOJIJIaHACKOM
)xypHane “Hatyyp 3H TexHMk”. B MmaTepuane Obu1o nomeuieHo onicaHue
peaKUHH OKPY>KaIOLLMX HAa OJIMHAKOBOE MOBEAEHHUE H MOCTYIMKH CIIyKaILETO
MY>KYHMHBI U CITy>Kalled )KeHW HHbL. BOT unTaTa U3 3TOH my6IivikauuHm.

Cron 3aBasied 6ymaraMu, nankaMu, KHHT aMH.

On: On MHoro paboraer. Ona: He yMeeT pallHOHanbHO OpraHH30BaTb
CBOIO paboTy.

Pa3roBapuBaer ¢ koJjuleramu.
OH: Obcyxaaet cnyxebHble fena Oxa: CnieTHHYaeT, KOHEUHO!

OTcyTcTBYeT Ha pabore.

On: TToexan no genam B apyroe Owna: Beraer no marasiHam B pabouee Bpems.
y'pex JeHHe.

11led npurnaci no3aBTpakaTh B pecTOpaHe.

Ou: HayanbcTBo €ro UeHHT. Ona: KoMMeHTap1H H3MMUIRK!
OueBHAHO, OH OyAeT [OBbILIEH
no cnyx6e
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Stylistyka XIII

CnpaBeaiHBbl MOAOOHbIE peakUHW MM HET, COOTBETCTBYIOT JIM OHH
JEHCTBUTEIbHOH XapaKTEPUCTHMKE MYXYMHBI I XEHIMMHbl HIIM HE
COOTBETCTBYIOT, HEBO3MOXHO YTBEPXAAaTh 6€3 ydeTa KOHKPETHON CHTYyalluH
M KOHKPETHOH JIMYHOCTH. HO, OYEBMZHO, YTO CHUCXOAMTENbHO-MpEHE
OpeXHTEeNIbHOE OTHOUIEHHE MY X UHH K XXEHIIFHE COXPaHUIIOCh C APEBHIX BP-
€MEH M BCe eule He M3xHTO. BcrmoMHIMM Takxke n3BecTHoe pedeHHe Cherchez la
femme!, koTOpO€ BOCXOAMTK BapHaHTY, HauleAUIEMY MECTO B IIECTOH caTHpe
nosta IOBeHana, yTBEpXJAIOUIEro, YTO MOYTHM HET Mpolecca, B KOTOPOM
crop He Bo36yauia Obl XKeHLIIMHA.

ITpo6iieMa MPOTHMBOMOCTABJIEHHA MYXCKOTO ¥ XEHCKOTO Hayamn cyul-
€CTBOBaJ1a BCErAa B XIM3HHM U B KyJ1bType. Ho mpHUcTabHbIA MHTEpEC K M3Y-
4YeHHI0 (aKTOB M MPMYMH OAHHOTO SIBJIEHIS [I0SIBMJICS BMECTE C BO3-
HIMKHOBEHMEM I'€HIEePHOIO HanpaBJIEH!s! B JIMHTBUCTHKE, XOTs €UIE B Hayalie
XX Bexa CylL1ecTBOBajM TPYARbl, B KOTOPbIX pacCMaTpHBaJIuCh OCODEHHOCTH
XEHCKOI'O U MYXCKOI'O pe4eBoro rnoseneHusi. HoBbIN 3Tan B pa3BUTHI I'eH-
JEPHbIX HCCIEeTOBAHUN MOCTABJIEH C Hauajga MOSBIEHUS MEXIH-
CUHIMTJIMHAPHOTO MOJIOZOTO HaMpaBJIEHHMs — JIMHTBOKYJILTYPOJIOTHH, H3Y-
YaIoLIETO A3bIK 1 KYJIbTYPY BO B3aWMOIEHACTBHH.

Cneundiika HaUMOHAJILHOTO MUPOBHAEHHS B OObIIEHHOM CO3HAHMI Bblsi-
BJISIETCS NPH COMNOCTABJIEHHH CTEPEOTHITOB, 3aKPENJIEHHbIX B CAMOCO3HAHHUH
HOCHTeJ1eit pa3JIMYHbIX A3bIKOB. JIMHIBOKYIIbTYPOJOTMYECKHI aHalIU3 CTe-
PEOTHIHBIX PeaKLIHii NpeAnoaraeT yccaedoBaHHe HaeorpadHyeckoro MaT-
epHana, GOpMHMPYIOLIETO OMPEAENEHHYIO KOHLENTYyalbHyI0 00sacThb, npe-
JCTaBJISIOUIYI0 MHMPOMOHMMAHHE, 3TaJOHH3aLHIO M HaLMOHAJIbHYIO Cre-
UMKy paccMaTpPHBAEMOTr O KOHLIENTA.

I'enpepHble pasividitsi NpeacTaBISIOT OJHWUM M3 OCHOBHBIX THIIOB Of-
1103MLHMH, XapaKTepHM3yIoUIMX JI00Y0 JIMHIBOKYJILTYpPHYIO obuiHocTh. Ko-
HiLlenTyalbHas 06acThb, BbIPaXXEHHAs OMMO3MLIMENR “MYyXUYMHA : XEHUIHHA”,
AEMOHCTPUPYET OTHOLUEHHS aCUMMETPHMYHOCTH B f3bIKe, MPM KOTOPbIX Ha-
GiiroaeTca HEMapKHPOBAHHOCTb— MAPKHMPOBAHHOCTb A3biKOBOMH napbl. Hda-
HHOM 0COOEHHOCTbIO XapaKTEpPH3YIOTCS, HAaNPMMEpP, MapHble Ha3BAHUA MY-
MUYMH M XEHUIMH Mo npodecci, 3BaHMIO, JOJDKHOCTH, B KOTOPbIX BTOPOH
YJIeH Mapbl BJISETCS BCErAa MapKUPOBAHHbIM, MPOU3BOAHbLIM OT MEPBOTrO,
Hanp., 0okmo p-0okmo puia, npedceoame.nv-npedcedamenviuya [cM. 06 3TOM
Hauly paboTy Ha MaTepHase pycckoro u 60Jarapckoro s3bikoB (ABpaMoBa
1990)). JT1HrBHCTHYeCcKas koAWHKallL Ui, HECOMHEHHO, 3aKPEruIseTcs B pe-
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CmepeomunHtble 2eHOepHblE XaAPAKMeEPUCMUKU ...
BATEHTHHA ABPAMOBA

3yJlbTaTe B3aUMOMENHCTBHS COIHAJIbHBIX M KYJIbTYDHbIX MpPOIIECCOB, Mp-
OTEKAaIOIIMX B JaHHOM JIMHIBOKYJIbTYPHOM OOLLIHOCTH.

Ilpi nccitemoBaHuK 6a30BbIX KOHIIENTOB “MYXUYHHA ” H “)KEHLUMHA” B IBYX
KYJIbTYypax MOXHO OTMETHTb XapaKTEPOJIOTiA4eCK e CBONCTBA, ObITYIOLIMX B
PYCCKO# H 60MrapcKoM JIHHIBOKYJIbTYPHOM OOLIHOCTH.

I'eHpepHbIH NOAXOA K MU3YHEHHIO 3THX KOHIIENTOB MOXET OCYLLECTBMTbCS
NyTeM aHaJIM3a pa3JIMMHbIX XapaKTEPOJIOrHUYECKMX CBOMCTB MY Y4HHbI H XK€H-
LUIMHBI: BO3PAcCTHBIX, MCHXO-GHM3UUECKHX, QYHKIIMOHANBHBIX, HHT-
€J1IEKTYaJIbHbIX CBOMCTB M COCTOSIHHI, XapaKTEPUCTHK PEYEBOI0 MOBEAEHUS,
CEMEHHOro noJloXeHHs, oOLECTBEHHO PONH U T.M.

IlpH conocTaBneHn MaTepHana B ABYX KyJIbTypax obpaliaet Ha ceOsBHU-
MaHKe CYLIECTBOBaHHE HEKOTOPBIX 3aKOHOMEPHOCTEIA.

OueBnaeH GakT rMaTpMapxaTHOCTH H aHAPOUEHTPUUHOCTH KVJILTYPbI
(Manmiwesckas 1999: 182), conriaibHOro pa3BiTIiis, OTHOLUEHHI B 00ILECTBE
W T.M., MPOSIBJIAIOI(MXCS B aKCMOJIOTHYECKON H 3MOIIMOHaJIbHOM cdyepax obui-
eHis. I XOTS A3blk HE OTKa3bIBAET B MPOSIBIIEHHM PE3KOr'O OI[€HOYHOr'O OTH-
OLLUEHHMS HU MYX'HMHE, HM >XEHlIHHe, obpaliaeT Ha cebs BHHMaHUE Tpa-
OMIIMOHHO HEOLHO3HA4HOE OTHONIEHKE K MOBEAEHHMIO H JIMYHOCTH MYXUHMH U
XEHNIMH. B 3TOM CMBbICJIE YHIMBEPCAJIbHbIM SBJISIETCS CTEPEOTHN ‘“‘yuie-
MJIEHHOCTI1 XEHLUHMHBI”, HaXOAsIlIIMA OTpaXeHHe B pAJE COUETaHMH, He
MMEIOLLMX aHaJlora Mo OTHOLLUEHHIO K MYXUHHE: p.- 6abuti | sicenckuid ym,
JHCEHCKAANO02UKQA, HCEHCKOE N10bonbimcmeo, 6abbu cnaemuu, 6abbu ckaszku, 6. —
JICEHCKU NPUKA3KU, JICeNCKa NI02UKQ, JICeHCKU YM (aKkva), xcercka paboma,
otcercka gspa (npeHe6p.). IIpeHeOpexuTeNbHOE OTHOLUEHME Kk KayecTBam
MEHILUMHbI 3aKPEMNJIEHO M B TMOCJIOBMI@X K MOrOBOPKax [OYTH BO BCEX
KYJIbTYpax, B HaCTHOCTH, B pycckoi 1 bonrapckoi: p. — e 6abwvi— bazap, mpu
apmapka. I'0e 6aba, mam u peiHok, z0e dge — mam basap. baba, umo znuHAHbIU
2OPWIOK. 8blHb U3 NeYU, a OH nyufe wunum, 0. — XKenume ca oa 2080psim, a
Mudiceme da ce bopsam (“KEHIIMHbI CO3AaHbl IJI1 TOrO, YTOOblI TOBOPHTb,
MYXUKHBI — 4TOObl 60pOThCa”). Tpu dicenu — yan nasap (“TPH XEHLUMHbI —
6a3ap”). Xencku esux om mypcka cabs no-ochep (“>XEHCKHH sI3bIK OCTpee
Typelnkon cabni”). babeuku npukasku (“6abyLLKHHBI cka3zku™).

ITpeHeOpexxHTEIbHOE OTHOLLIEHHME K XEHIUMHE B 00EHMX KynbTypax
MpOSBJISETCS TaKke B YTOMMHAHWH B rpyObIX pyraTejlbCKUX BbIpa)K€HMSX
MaTepH, a He oTLia: p. - nokasicy mebe kysvkuny mams! Tak sawy pazamax!,
0. - Bawama mama! Maxka mu! Masxuyamasy wie pasnaaqa / pazkamas! Cp.
TalK)ke KaproHHble BblpaxkeHHs B Gonrapckom sisbike Maita my cmapa!
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Stylistyka X111

(BbIpaXKaeT HE,NOBOJILCTBO, BO3MYLIEHNME K KOMY-veAy-mnbo) u Mamama cu
mpaka! (0 XMTPOM 4eJIOBEKE).

Ho, ¢ Apyro# cTOpoHb1, OTHOIIEHKE K MATEPH H B PYCKOM U B 60JIrapckom
JIMHFBOKYJIbTYPHOM OOLECTBE MOJIOMNUTENbHOE, O Y€M CBHAETEJILCTBYIOT
MHOrO'HCJIEHHbIE TEKCTbI, SBJIAIOILMECS ,AOKa3aTEJIbCTBOM O TOH POIIH,
KOTOPYIO MaTh 3aHMMAET B JKM3HH KQXKIOr0 Y€JIOBEKA: P. — MamepuHckas (Ho
u omyoeckas) 3aboma, nacka, nobosb, 6. — matuuna (u bawguna) epudica,
nacka, obuu, HedicHocm. YTIOMHMHAaHIE€ MAaTE€pPH B BYJIbIaPHbIX BbIPaYKEHHSX
MMEET LeJIbIO, [10-BHOIHMOMY, HAHECTH CMEpPTEJIbHOE OCKOpOJIeHHe
ONMOHEHTY, HU3BEPrHYTbh 00pa3 MaTepH, SBJIAIOIIMIACA CaMbIM OJOPOTHM H
CBATBIM 71 Y€JIOBEKA.

UccnepoBaTelid OTMEUYAIOT TAaKX€ aCMMMETPHYHbIE OTHOIIEHMS,
HabJriozaeMble B OIMO3MUMM Myxcuuna © scerwuna (Tenna 1996:262), npo-
SBJISIOILMECS B YCTOWYMBOCTH MOBE.IEHYECKOr0 CTEPEOTHINA Ka)<I0ro YjeHa
o1o3nu k. B 00erx paccMaTpiBaeMbIX KYJIbTYpax CPaBHEHHE MY (UHHbBI C
XEHILMHOM HMEET I10CTOSHHbIA HEraTMBHBIA CMBICIT p. — 6aba, 6azapHas
baba, mamenbkuH cbiHok (Cp. *NaneHbKUH CbIHOK), Kucetinas bapsiutis, oH oo
baumakom, 6. — oscenka, sicenuo (MpeHEOPEIKUTENILHO O OecxapakTepHOM
MY>KUHHE), cmpaxaus kamo sicena (“TpyCITHBbIA KaK JKeHIIMHA ), ma3Ha Iana
(“noanmsa, nmoaxajium™), sexa l'ana (“cnaboxapakTepHblit 4eloBeK”),
acencku Iletio (“Myx nox 6arnMakoM”), moti e noo yexwva (“noakabriy4HHKk”),
Kokouika nee (3 1eChb )KEHa BCEMY IOMY T'OJIOBA’’), cedst 00 honama Ha J#cena cu
(“meprkaTbest 32 10OKY XKEHBI”).

U, HaobopoT, OlieHHMBaeMbIE Kak MY>KCKIE pa3JIMyHble KayecTBa BCEraa
MMEIOT 3HAK “U 3TO XOPOIIO”: MYIHCCKOU houepK, MyXcCKue wazu, 803-
Mydrcamb, 6y0b Myduciunou, 0. — MbicKa paboma, MwbIHCKA CUiQ, MvIICKa hoC-
munka, mvacka dyma (FCJIOBO MYHCHHHBI), 8b3MbHCABAM, MBICKA PbKA
(“My>)xumHa B foMe’), nocmwvneant / paboms / bops ce mwvatcku (C‘noctynath /
paboTtath / 6O0pOTHCS MO-MYIKCKH ), MbaicKO peutenue (“TBEpAOE, CEPbE3HOE
pelleHre”), XOTS BbIPaKeHUst Mudicka cyema (“CyeTHbIA My)KUHHA”), MbIHCKO
xXvpKane (MPOH. “MYXKCKOM xpan”) ynoTpebJifioTcs MPOHIMUECKHM, HO OTM-
€yeHbl [10JIOXKUTEJIbHBIM 3HAKOM.

IlpunucbiBaeMble XKEHILMHE MY)KCKHE KayeCTBa SBJIAIOTCA BCErHOsA 1103-
WTHMBHO OLIEHOYHBIMH M BbIPa)kalOT YBa)KMTEJIbHOE K HEH OTHOUIEHHE: P. —~
MYIHCCKOU YM, MYHCAMbCA, C80U NApeHb, O. — MbIHICKA JICEHA, MBbICKO MOMUUE
(“>xeHlinHa / AeByIIKa, MOCTYynarowas no-Myxcku”), Ho cp. mvaicka Iana
(“Oon-6aba”) c HeraTUBHOM OLEHKOA.
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Cmepeomunile zeHOepHble XapaKmMepucmuKu ...
BAMEHTHHA ABPAMOBA

Hepo3MoyxHO npeHebpeub GakToM O TOM, HTO B 0OEHX KYJIbTYpax, XOTS K
OrpPaHMYEHHO, MPOSBIIIETCSA MOJIOXKUTEIIbHOE OTHOLLEHHE K MCEHCKUM Kay-
€CTBaM IPY CPABHEHUH M OTHECEHUH UX K MY)XKCKOMY MOJY: P. — KPACUBLIN KaK
0e8ywKa, KpacHemb Kax 0e8 yuiKa, 3acmenyiusslii Kak 0esyuKa, Kpachas oesuya
( B HEKOTODbIX KOHTEKCTAX C MDOHUYECKOH MapKHMPOBKOi), 6. — xybag kamo
MoMue, Yep8s ce Karmo MoMuue, CPAMedlcIug Kamo MoMuue, KpOmvK Kamo
Momuue (OykB. “KpOTKMHA kak AeBywika”). Tlogo6Hble kBallMiiKauuu, HE
ynoTpednsitoliyecs B YHMUIDKUTENIbHOM, OOMAHOM 3HA'{€HHH, BO3MOMX(HbI,
BEPOSITHO, IOTOMY 4YTO CpaBHMBAaEeMbIii CyO'beKT — A€BYLLIKA, B MEHbLIEH cTe-
neHu obnajgaeT HEraTHBHON KOHHOTAalMWel B caMOCTOSTENbHOM YIO-
TpebJIeHNH.

DoIIbKIIOPHbIE TEKCThI, B HACTHOCTH, NapeMHoJloruieckii doHa moboi
9THOKYJIbTYPHOH OOLIHOCTH MpPENOCTAaBNASET BO3ZMOXKHOCTb MPOCIEAUTD
pa3JiMyHble HanpaBJIEHUS MpEACTaBJIEHHA O KEHLIMHE, 3aKpErJIEHHbIX B
A3blke. AHaAJM3 MaTeplana Moka3blBaeT BECbMa LUMPOKYIO aMIUIMTYRY
kBalM(yuKkalHH, xapaKTePU3YIOIKMX KEHIUHY: OoT Kypuya He nmuyae, 6aba He
yenogex 10 JKeuckuti ym jyuuie 6CsIKUX OyYat, HO C JOMUHHDPYIOHIMM MPHUCYT-
CTBMEM OTPHMLATEJIbHbIX XaPAKTEPUCTHUK. B HALUMX LIENSX HE BXOAMT MOJIHOE
ornrcaHue 6a30BOro KOHLENTA “YKeHUINHA™, Mbl BbIZ€JIMM TOJIbKO HEKOTOPbIE
CTEPEOTHIIbI, ObITYIOUIHE B ABYX JIMHI'BOKY,IbTYPHBIX 00111€CTBaX — PYCCKOM M
60nrapckoM, ¢ Uelbi0 BbISBUTb OOHIME M pa3miiyHbIE XapaKTEPUCTHKU
aHHOT O KOHLIEMNTa, CeL§iecKre /i KaKA0ro 3THOCA.

TpaanunoHHoe pasfieneHie 00s3aHHOCTEH B JOME OTME4YEHbI B 00enx
KYIIbTypax: p. — Myoswcuk oa cobaxka Ha 0eope, a 6aba 0a kouika 6 uszbe. 3uaii,
baba, ceoe kpusoe sepemero, 6. — Mvaicom e 2.1a8a 8 Kviyu, a siceHama 0ywa.
Muvotcom e 6vpmu-z.nasa na scenama, Mvaicam e kromiok Ha kKviyama (“MyX —
CTepXeHb AoMa”). .JIlo6onbITHO MPH3HAHUE 3a MEHILUMHON OYyXOBHOTO
Hayala, B TO BpeMsl Kak My><HMHE OTBOAMTCS obecreyeHrHe MaTepralibHOM
CTOPOHbBI XXM3HH, M ITOITOMY FOBOPSIT omyuil doM, baryun 00M, bauuHo ozHuue
(“oTumii ouar”), bauyuHo ozHUlye — MONAO heneuiye, HO maidun esux. O
IJ1aBEHCTBYIOUIEF pOJI€ JKEHLIMHbI B AYXOBHOM Pa3BUTHMH NETEH OBOPUT U
yTBEPXKAEHHE 6. — Mwvorcvm e zocmenun 8 Kvugu (“MYXX — roCTb B JOME™) H
Kvugama ne cmou na semama, a ha srcenama (“0M CTOWUT HE Ha 3eMJIe, a HA
xeue”).

Bonpexy npusHaHHMIO O INIaBEHCTBYIOLLEH pOJie XXEHUWMHbI B JyXOBHOM
XKHU3HHU B JloMe, TaM € OHa HaxOAMTCS B OecrnpaBHOM MOJOXEHHH. g
WIJIIOCTPallMM COBPEMEHHBIX OTHOLLUEHUI MEXAY MY)KEM M KEHOH ()aKTbl
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Stylistyka XI1]

M30MeHHus MEHIUUHbI HEAaKTyalibHbl, XOTS B HEKOTOPbIX MEHEE IIMB-
MIIU30BaHHbIX cepax obilecTBa Mo, n0bHas MpakTHKa BCE €ILE CYILECTBYET,
HO Ha KaKOM-TO 3Tare CyILeCTBOBAaHUA colluyMa Mogob6Hble AeHCTBUS ObLIN
HE peIKMMH, M TO3TOMY 3a)MKCHPOBAHHBIMMU B 3bIKe: p. — bet sceny 0o dem-
eu, ademeii do moodet. beiisicenky k 06edy, ak yacuny onsimy bes 605 3a cmon He
ca0b!, 6. — Bunomo e 3a nuene, sicenama e 3a buene (“BHHO JJI1 TOTO, YTOObI €ro
NMHTb, XE€HA AJI1 TOro, 4Tobbl ee 61Th”). HO Hepeako )keHa OTBe4alla MYKY
TeM ke AelcTBreM: 6. — Momoswra swia, ma mwoica cu bwia. Kozo 6usim scetu,
Kyuemama 20 pvéam (“‘Koro jxxeHa 6bet, Toro cobaxu pByT 3ybamrt”).
CTepeoTHnHbIE YCTAHOBKM Ha MHTEJUIEKTYaJIbHOE HECOBEPLUEHCTBO JKEH-
ILIMHbI TAK)KE MPEACTaBIIEHbI B 00€MX KYJIbTYpaxX: p. — ¥ 6abbt 80110¢ 00.102, 0a
ym kopomok. Babvu ymel pasopsiom domei. Cobaka ymHuee 6abbi: no xo3auxa He
naem. Baba 6pedum, oa kmo et eepum? 6. — Ouu Ha uKoHa, yM HA KOKOHQ
(“rnasa xax y MKOHbI, YM Kax Yy Iueronnxi1”). JJa)ke noxsasa yMHON A€BOUKeE
npeacTaBiieHa Yepe3 CPaBHEHHE YMCTBEHHbIX KauecTB Mallbyuka p. —Jenano
Ha 0egoyYKy, a nogopouerno Ha mawuuxka. Paszymeercs, COBPEMEHHbIH
HAllMOHAJIbHbIA MEHTaJIMTET OTOWeEN] OT CTOJIb PE3KOro Cy)aeHus 06
YMCTBEHHBIX BO3MO)KHOCTSX J>KEHILMHBI, O6narogapss €e Moo KHMTEIIbHOH
peajm3aiMi B 00iuecTBe, HO B 00euX JIMHTBOKYJIbTYPHbIX OOILecTBax K
TakMM 4epTaM XapakTepa M(EHIUMHbI, Kak OONTIIMBOCTb, NHOOOMBITCTRO,
HEBEPHOCTb M T.M. MOAOOGHOE OTHOLUEHHE COXPaHHIOCh. OObLIKHOBEHHO O
M(EHIUMHE TOBOPSAT, YTO OHA P. — Mpeujum KaK Mmpeujomka, Kak copoka,
IlIponano 6abve mpenano. Ipuexana 6aba us zopoda, npugesna eecmeii mpu
kopoba, Ckadxcewn, kypuye, a oHa gceti ynuye. He ece mo npagda, umo 6abui
gpym, 6. — Bvbpusama sicena nukot He munysa (“O0NTIIHBYIO XXEHY HUKTO He
nackaet”). Xnesoycma moma momky ne e opaza (‘mapHsM He HpaBATCA
60J1T)IMBbIE AeBYLLIKHK ). CKJIOHHOCTb M(EHILMH K TOBOPEHHIO MMEET Hay'{HOE
00BsACHEHHE, @ UMEHHO — HAaJIHYKE CMElHAIM3MPOBAHHBIX LIEHTPOB B MO3TY,
KOTOpbIE NMO3BOJIAIOT AaMaM JIErko ob11aThbCs CJIOBOM, ECTOM 1 MHMHKOH,
MCIOJIbI3YS X B KOJIMYECTBE B TPH pa3a 60Jiblie, ueM My)x4HHbI. ITono6HbIX
LEHTPOB HET B MO3TY Y MYX'HH, H NMO3TOMY B OOIlleHHH OHM HaMHOTO
cAepxaHHee xceHILMH. [ToBeaeHMe My tnH, 61arofaps aHApOLEHTPHUYHOCTI
KYJIbTYPbl, CTAHOBUTCS 3TaJIOHOM B HaMBHOH KapTiiHe MiHpa Jtoboro
ob11ecTBa, ¥ MO3TOMY HHOE MOBEAEHUE BOCMPHHMMAETCS KaK HE3TAJIOHHOE H
noanexalllee oCyXAeHuro. BeposiTHO, mNpoTHBOOOPCTBO M B3alMOHE-
NOHMMaHHWe, CYILECTBYIOILME MEACAY MYMCYIMHON H M(EHIUMHOH, OyayT
BEYHbIMH, MOTOMY YTO MY)KUYMHBI H M<EHILMHBbI — TO Pa3Hbie MUPbI, pa3Hble
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Cmepeomuntbvie 2eHOepHble XAPAKMEPUCTUKU ...
BA/IEHTMHA ABPAMOBA

BCEJICHHbIE, Pa3Hble BOCNPUATHs AeHcTBUTENbHOCTH. Hemanas nons B 3ToH
Pa3HOCTH MPHUHAANEKHT Pa3MMUMiIM MEXIy Moflamu, H oOueHHe Mexay
HUMHU Bcerga OyneT HENpOCTbIM, BOMPEKM CTEMEeHM LMBHJIM30BAHHOCTH
obmecTBa M CTPEMJIEHHIO K B3aWMomnoHuMaHUio. OQHAKO uYeNOBEK
MOAYHMHAETCS HE TOJIbKO MHCTHHKTAM, HO H pa3yMy, H MO3TOMY OObIIEHHbIN
HaUuMOHaTbHbIA MEHTAIMTET OTAAET JOMMKHOE JKeHIUKHE. B 06erix kybTypax
KOHLIENTYa TH3HPOBaHbI MOJIOXKHUTENbHbIE YEPThl XapaKTepa JKEHII[MHbI — B
PONK MaTepH H X03siKH: p. — OHa npubupaem, ona nodasaem, 00HuM 00HA 30
gcex omgevaem. [{obpas scena 00 cobepedicem, a x yoas pyKagor pacmpacem.
He ma xo3stika, komopas 2080pum, a xkomopas wu eapum. Kpacna 6aba
nogoet, a koposa yooen, 6. —JJobpama srcena e u om umare no-oobpa (“‘nobpas
JKE€Ha Nyuiiie cokpoBulia”). Kwua bes scena — knaderney bes xoga (“nom 6e3
JKEHbI, YTO Kojo el Oe3 Beapa”). Mworwc bes sicena e kamo 2vpre be3 pwvuka
(“My>x 0e3 seHbl kak KyBIIHH 6e3 pyuku”). CTepeoTHMMU3aliis )KEHCKOTO
XapakTepa COOTBETCTBYET 3TaJIOHY, XapaKTePHOMY Il HalUMOHAaJIbHOrO
MeHTanuTteta. HecMoTps Ha QOMHMHHpYlOliee HeraTHBHO-npeHebOpe-
WHUTENbHOE OTHOILEHHWE K KayeCTBaM JKEHU[HHbI, Bepbanru3auus
NO3MTHBHOTO OTHONIEHHS K €€ OYHIEBHbIM KayecTaBaM He SBISAETCA
CrnopanHueckHM GpakToM B napeMHOI0oruyeckoM G)oH1e 00eHX KYAbTYp: P. —
Xyoo oeno, konu scena ne senena, 6. — Jemo dicenume ca Ha nouum, mart Koz e
Ha nomory (“TIOe >KeHUIMH 4YTyT, TaM bor nomoraetr”). Yunume mwvoice cu
nowumam sicenume (“‘yMHblE MY)KbSl YTYT CBOMX JkeH’). [lymaetcs, 4TO
MO3UTHBHAA KBanu(HKalUsi MO OTHOUIEHHMIO K >KEHIIMHE MMEET CcKopee
nparMaTHYeCKHMH OTTEHOK, a HE BbIpa)KaeT AEUCTBHTENILHOE Mpri3HaHHeE
KaueCTB )KEHUIIHb], KaK YEIIOBEKA, HJIM XOTs Obl HE BCErja MX OTMEYAEeT, CP.:
p. — be3 owcenvl, be3 xouiku, a bes myoca, be3 cobaku (Hekomy obepezamb).
M yatcuk 6e3 babbl myoarce sanvix 0emok 6 usbe (Hao0 HUM HUKINO He CHCANUMCA),
6. ~Kena avorca Hocunaobpasa cu, armworc 3cenama —na puzama cu (o aMuy
y3HaeTCAd MY, MO cOpouke XeHa”). JKenmama e Hai-ckvhama NOKBbULHUHA
(“>KeHa camas moporas Belilb B foMe”). C mebe, sceHo, 31e, a bes mebe no-3.ne
(“c Toboit, xkeHa, MIoxo, a 6e3 Teds xyie”). Ta e KyIbTypHas KOHHOTAL }sl
XapakTepHa M Ansg oOpasHbIX BbIPaXKEHHH: P. — Pyoscbs, dcernvl u cobaxku Ha
nooepatcanue He oarom, 6. — ITywka, dcena u KOH HogeK Modice 0a NoKa3ea, ama
Haszaem 0a 2u He 0aga (“pyKbe, )KEHY H KOHSI MOYKHO MOKa3bIBaTb, HO Ha MO.I-
ep KaHHWe He JaloT”).

ITpiBeieHHbIi Bblille MAaTEpHan JaeT OCHOBAHHWE CAeNaTh NpeiBapHTEib-
HbI€ BbIBObI O TOM, 4YTO OOb1JEHHOE CO3HAHME B PYCCKOM M OOIrapckoM JIiH-
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IBOKYNbTYpPHOM oOOlecTBe, B OCHOBHOM, coBnamnaeT. Habmoaalorca Hek-
OTOPblE KOJIMUECTBEHHbIE pa3iinyis B BepOa’iM3alMy KaveCTBEHHbIX Xap-
aKTEPHCTHK MY>(UIHbI M 3K€HLUHMHbI. DTaJIOHU3aL 145l M CTEPEOTHMM3aLi45 Xap-
aKTEPHMCTHUK MY>XHHMHbBI I YKEHIHNHMHb] B IBYX pacCMaTpHMBAaEeMbIX KYJIbTypax
nepegaloTcs M3 MOKOJIEHHMsS B MOKOJIEHHME B YCTOHUMBBIX oOpasax, ¢op-
MIPYIOLIMX HalHOHaJIbHOE MHPOMOHKHMAaHLIE.
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Stereotypowe charakterystyki w kulturze narodowej pojec kobieta
i mezczyzna

W artykule zostaly przedstawione stereotypy dotyczac poje¢ “mezczyzna” i “kobieta”
w dwu spotecznosciach jezykowo-kulturowych — rosy jskiej i butgarskiej. Na podstawie
analizy materiatu jezykowego autorka wysuwa wniosek, ze w potocznej $wiadomosci
obu spolecznosci przewaza zdecydowanie negatywna ocena kobiet.
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Gender Stereotypes in Elementary
School Textbooks in use in Montenegro

ALEKSANDRA KOVACEVIC, SLAVICA KOSIC, TAMARA JURLINA
({galo, Tivat)

The first structured and scientific notions of the world and ourselves in it are
acquired at primary school. Before the beginning of elementary schooling, chil-
dren learn aboutthe world in accordance with own interests, depending on natural
curiosity and feedback from parents, who may, but not necessarily so, satisfy all the
needs and provide the answers to all questions. The school, through compulsory
education, offers uniform knowledge claimed to be scientific. School textbooks
are one of major tools in education process. They are most trusted and represent a
repository of truth and knowledge. Textbooks have a major socialisation role in the
development of children. They convey important messages to the young on how
the social relations in a society are to be organised and which value system they
should adopt. Through the characters represented in textbooks children are offiered
a pattern of a preferred individual and behaviour model in the given society.

Psychological development of children at the time of entering school is
characterised by fast development of perception that approaches “naive re-
alism”. A child sees the world as it is presented to him/her. Knowledge
acquired at this so-called concrete stadium of thought is internalised as com-
plete and true. Not before the age of 12, with the development of abstract
thinking, does this knowledge become questioned and changed. We believe
that some of the knowledge acquired, having the existing education models
in family and at school, never becomes subject to critical analysis and the
change of attitudes and beliefs. It, thus, happens that this adopted ready-ma-
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de knowledge lays the ground for bias and stereotypes in relation to gender,
nation, religion, race, etc.

The textbooks analysed, Serbian, (Nature) and Science, and History, have
been selected as subjects essential for creation of the awareness of self and
others (the I-others relation). We regard them as crucial in creating the sense
of identity, gender identity in particular, i.e. “I as a boy/girl in the world”.

First, fourth and eighth grade have been chosen as turning points in edu-
cation cycle and development processes of children at different deve-
lopment stages. During the preparatory stage we wanted to compile the cri-
teria to provide reliable findings and also to be able to control subjectivity
and possible constant error that may stem from it.

The set of criteria refer both to the texts and the accompanying illustra-
tions. We believe thatthey are of the same importance. Both representations
of male and female characters in texts and their visual representations influ-
ence the creation of beliefs and stereotypes referring to male and female
genderroles. Also, the younger the children are. the more important the illu-
strations are. We agreed for both qualitative and quantitative analysis of the
chosen textbooks, using the following set of criteria:

Quantitative:

1. The presence of men and women

2. The presence of boys and girls

3. The activities of boys and girls

4. The roles for men and women

5. Lists of professions and presence of men and women in different pro-

tessional roles

6. Number of men and women as authors of texts
Qualitative:

I. What the text is about:

- How are performance standards expressed?
— Who solves problems and how is it done?
—Genderroles: isthe success of girls and women based on own initiativeand
intelligence or because they are pretty or connected to a boy/man?
- Can the story be told if gender roles have been switched?
- Gender-related character traits and behaviour
2. Life style
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3. Relations between people
—Areboys/menin power, are they agile, arethey leaders, do they make
decisions, or do girls/women do that?
— Family relations — who has the dominant role, etc.

4. Who are the heroes in stories?

5. Is self-esteem of girls/women included?

6. Which gender does the textbook author use?

Allthree researchers worked with the same set of parameters, aiming to increase
objectivity of the findings through interpersonal reliability.

[t is difficult to generalise the results since all the textbooks are diffierent,
and there are many criteria for analysis. Still, some trends are evident, like
the more recent the textbook is, the more gender sensitive it is, or that the
textbooks for Nature and Science and History, which are among the last that
have been published, are more politically correct textbooks, so there is an
increase in the presence and visibility of women and sensibility forwomen’s
issue. The most gender sensitive of all the textbooks analysed is the Nature
and Science for 1* grade.

If we try to sum up some of the findings according to different criteria, we
come up to the conclusion that the presence of boys and girls in illustrations
1s approximately equal, i.e. girls are represented in 48% of cases, and boys
in 52%, taken totally for all the textbooks analysed. The situation changes
drastically for adults, where women are shown in 18.5% and menin 81.5 %
of all the illustrations in all textbooks analysed.

[t is much more difficult to calculate the presence of women in texts, but
the moststriking example is the one in Serbian Reader for the 4™ grade, whe-
re the hero of the story is a boy in 31 cases, and a girl only 5 times (3 of them
being fairy tales). We will give the example with a girl as a hero of the story
(“Bird’s nest in a mail box™). The girl does anoble thing and helps little birds
tomake a nestand take care of the eggs. Inthetask after the story, the author
asks pupils to make the boy a hero of the story and finish it. By doing so, ona
rare occasion of a girl as a hero in a Reader having six times more texts with
boysas heroes, the author does, inour opinion, unjustifiable discrimination.
Not a single task after texts abounding in male characters did ask for the gen-
derroles to be switched for a girl or woman to become the hero of the story.
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Moreover, what did the author expect would happen if the genderroles were
switched? s it maybe, the stereotype of boys being violent?

Speaking of adults, the greatest disparity is probably present in textbooks
for 8" grade abounding in male characters, particularly Serbian Reader and
History textbook, with over 90% of male characters.

As for the activities of boys and girls, there is approximately the same
number of school activities both represented in the illustrations and in texts.
As for other activities, and this particularly holds true for Serbian textbooks
for 1** and 4™ grade, they are, for the most part, gender stereotypical. Thus.
girls go for walks, make themselves pretty and tend to spend their leisure
time in a passive way. Boys, in contrast, go in for sports and hobbies, they
are adventurous and demonstrate more practical skills.

Speaking ofroles, activities and professions for adults, taking the Reader
for 1* grade as an example, we see women as housewives, doing housework
when at home, or going for walks and sitting in parks with female friends
and children, when outside. Men representing fathers are always dressed in
suits, even at the dinner table, very severe, and only relax playing the tradi-
tional folk instrument (gusle).

In texts, women are mostly referred to as mothers, and when in professional set-
tings they are usually teachers. Men are represented mostly in professional roles,
rarely as fathers, let alone husbands.

Texts for lower grades abound in men in professional roles. mostly crafts,
usually obsolete ones and not found in modern Montenegro. As an illustra-
tion, the texts from Serbian Reader for 1* grade, have women represented in
two roles altogether, as teachers (15 occurrences) and shop assistants, and
men as chimney sweepers (4), huntsmen (8), florists, construction workers
(2), writers (2), teachers, poets (5), ploughmen (6), crop farmers, sowers (2),
reapers (2), combine drivers (2), millers, bakers (2), shop assistants (2),
“opanak” (old-fashioned peasant footwear)-makers, watchmakers, servants
(4).

As for the language used in the textbooks analysed, it is also very difficult
to generalise. One of the basic indicators is the gender authors use when ad-
dressing pupils/readersand what gender they use toreferto all people. Here,
a greatrange of different solutions may be noticed. On one side, as a gender
stereotype extreme, there are textbooks in which authors consistently use
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masculine gender to address all pupils. Such textbooks are those used for the
Serbian Reader and Grammar in 1* grade, Grammar for 4" grade and Scien-
ce for 4" grade.

Thenthere are textbooks addressing readers neutrally, like the Reader for
4™ grade, in 2™ person singular of present or imperative, both of them gen-
der unmarked. However, whenever there is a need to be gender-specific,
masculine gender is used, with one sole exception when the forms for both
genders were used. The Reader used in 8" grade is similar, except that here
the form used is 2™ person plural of presentand imperative. There are a few
exceptions when masculine gender was used, and again only one including
both genders. Asfor the History textbook used in 8" grade, it is consistently,
throughout the book gender unmarked.

[tis only the Science and Nature textbook for 1* grade that has all the in-
structions and comments consistently given using both genders. Feminine
gender and female forms are given in brackets, after the male counterparts,
although sometimes precede the male forms, especially when dealing with
teachers. This textbook is a proof positive that political correctness in text-
books is possible and easily achievable, as a counterargument to all those
who doubt the practicality of introducing double forms to include feminine
gender.

The next important criterion is the presence of males and females in
examples. Looking at the presence of men and women in examples in Ser-
bian textbooks, it is seen that men and masculine gender are used in 83% of
examples, and women and feminine gender in the remaining 17% (this stati-
stics includes only the examples talking about humans, not the one with
grammatical gender only).

As an extreme example, in the Grammar book for 4" grade, when talking
about Past Tense in Serbian, the author provides only examples for masculi-
ne gender and says that “forms for feminine and neutral gender differ sli-
ghtly from the given masculine forms”. Are these not ofthe same importan-
ce? After all, we do have a language with a highly pronounced grammatical
gender.

Using the same book as an illustration, we will show that even when wo-
men are used in examples, they are depicted in highly stereotypical gender
roles and relations. For instance, when simple sentences are taught, pupils
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willalsobe able to see how Srdjan’s family functions: “Grandma is knitting.
Mother is cooking. Srdjan is drawing. Father is writing. Sister is singing”.
Or when simple sentences are expanded, there is an example “Marais knit-
ting” which eventually becomes: “Today my curious little girl Marais knit-
ting a nice jumper for her brother”. Curiosity here is only declarative, whe-
reas “good” or “obedient” would be more suitable. Also, based on the
messages sent throughout this and other textbooks, it is only to be expected a
sister would knit a jumper for her brother. It is impossible to knit it for her-
self or not even mention who it is for.

The use of the word “€ovjek” (inclusive word for “human being”) is hi-
ghly interesting. For instance, whenawolfasks ifthere isagood “covjek™ in
the village where he could go, acat sends the wolf to four different men (Re-
ader for 1*' grade). Or the example from Grammar book for 4" grade as an il-
lustration of adjectival gender “A good “Covjek”. a good woman, a good
child”, or when describing a market day, “Crowds of people, women and
children are coming”, even though we have a separate word for “men”.

This use of the word «¢ovjek» to mean “man” is very usual. We point this
outsince it illustrates well the so-called generic use of male forms. It is usu-
ally said that we use male forms generically, to refer to all people. It is hard
to believe that generic use readily invokes generic meaning — that is, using
male forms in neutral contexts does not result in most people thinking both
of men and women, since, obviously, it does not happen even with a purely
generic and inclusive word.

The analysis of selected textbooks clearly showsthatthe recognisable pa-
triarchal socialisation pattern still holds true for our educational system.
Rare are the textbooks with gender sensitive orientation which openup po-
ssibilities for constructing different perception of gender roles and gender
relations. In mostoftheanalysed textbooks gender roles still reflect traditio-
nal, stereotypical and binary male/female division.

Female roles include a couple of stereotypical ones, usually mother or
“extensions” of mother figure, like the one of a female teacher.

Male roles are no less stereotypical, they are only more diverse. Still.
mostof them are historical and mythical, then craftsmen and soldiers. Gen-
der stereotypes are also present as regards boys and girls, but compared to
menand women it almost looks benignand subtle. There are in certain text-
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books some gender-related divisions both in illustrations and texts. Thus,
girls are either invisible, or passive, caring and dressed up, while boys are
skilful, intellectually dominant, naughty and of adventurous spirit. Still,
boysand girls oftenhave the same number of diffierent roles and activities,
particularly connected with school.

Thus, it raises the question of what happens to agile, active and capable
girls when they grow up to be mothers and housewives, closed indoors and
passive, without professional lives. Is it that such an educational system
with textbooks in which authors mostly address males, with stories that re-
assert the passive position of women and carefully protect them from the pu-
blic eye, makes that girls, early on in their lives, get these messages which
will later on prevent them from developing their full abilities?

Patriarchal Montenegro in 21* century is a place where it is necessary to
redefine the existing stereotypes of gender roles and gender relations, break
taboos connected with male-female positions and abilities. Changing the
image of women/men represented in textbooks is one way of raising the
awareness for the issue, of developing critical thinking and creating a new.
more correct notion of the world and the place of women in it.

* The paper presents findings of the research project done from January to
June 2003 and supported by Foundation Open Society Institute (FOSI) —
Montenegro.
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Stereotypy piciowe w podrecznikach dla szkdt podstawowych
w Czarnogorze

Artykut przedstawia analizg wspotczesnych podrgcznikéw szkolnych uzywanych w
Czamogorze. Analiza dotyczaca stereotypow piciowych zostata przeprowadzona meto-
dami jakosciowymi i iloSciowymi.

Kobiety wystepujace w badanych podrecznikach przypisane sa przewaznie do roli
matki lub nauczycielki. Mezczyzni réwniez prezentowani sa w stereotypowy sposob,
maja jednak do dyspozycji wigkszg réznorodnosc rol, chociaz w duzej mierze sa to role
historyczne i mityczne (rzemieslnicy, zotnierze). Rozbieznosci w prezentowaniu dzieci
sa mniejsze niz w przypadku dorostych, ale tu takze dziewczynki sg pasywne, troskliwe,
starannie ubrane, podczas gdy chlopcy przedstawiani sa jako zreczni, inteligentni, nie-
grzeczni czy rzadni przygod.
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